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Introduction and Purpose

By definition, investment implies the use of resources in the present with the expectation of future
returns in the form of higher income and satisfaction. Investment in human capital, hence, is the
commitment of resources in "those activities that influence future monetary and psychic income by
increasing the resources in people . . . [that will]l improve skills, knowledge or health” (Becker,
1975:37). Some of the activities that contribute to the acquisition of human capital are work
experience and schooling. Schools specialize in the "production of training” while firms offer "training
in conjunction with the production of goods” (Becker, 1975:37). It can be argued, following the
human capital theory, that work experience will be beneficial for students and, in fact, will contribute
<0 their human capital. In theory this is true, uniess we consider schooling and work as two activities
competing for limited resources — time and energy. The dilemma is clear: how can college students
contribute monetary resources toward their education with work experience that will enhance, not
decrease, their human capital and, hence, their earning potential and well-being? Before this question
can be empirically expiored, the situation of conflicting use of resources and its effect, if any, on
students needs to be documented. It is also necessary to have a clear profile of the college student
waorker.

The purpose or objectives of this study were: a) to identify those college students that tend to
participate more than others in the labor force and b) to identify the net effect of hours of work on the
school performance of college students.

Procedure

The data analyzed came from an undergraduate student survey conducted by the Assessment of the
Status of Minorities in Education (ASME) project at the lllinois State University Center for Higher
Education. These data were collected from over 10,000 students attending eleven institutions of
higher education in the state of lllinois during the spring of 1990. A selected number of variables were
included in 'descriptive and multivariable analyses. Two empirical models were calculated, one to
determine the factors that affect students labor force participation (dependent variable = hours of
work per week) and another to determine the effect of work on students’ school performance
(dependent variable = current GPA). The analyses were performed first using the total sample of
students and second using only student workers.
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SELECTED CHARACTERISTICS OF THE SAMPLE
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