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Part I: Overview – Setting Yourself Up for Success 

Preparing children to be successful citizens ready to take on college and career is a shared goal of 
teachers across an age segmented education system (early childhood education, elementary, middle 
school, high-school).   As our current system of public education does not yet offer universal access to 
universal early learning services beginning at birth, the early childhood education sector is further 
segmented. Communities usually have a range of options to support families with young children 
including home visiting services, public preschool, private preschool and child care. It is in the interest of 
all stakeholders to work together to support the successful education or our children show up in 
Kindergarten with widely varying skills and “readiness” to handle the expectations of the beginning of 
formal education.  Building a community level birth to eight system can help to address the 
fragmentation of programs, schools and experiences that currently exist. As communities, we can come 
together to develop policies and systems to foster healthy development and learning at birth and 
continually scaffold learning gains made at all points along the continuum and across all developmental 
domains.  

 
 
How and Why Connections across the Early Years Matter 
Early Childhood Education and K-12 communities share a focus on 3rd grade as it marks a significant 
shift in expectations for children related to learning. Children are expected to use all the foundational 
skills they have developed in their early years of life to be more independent learners and expected to 
be able to demonstrate acquisition of knowledge and skills using standardized testing. The 
developmental period from birth to age eight is marked by specific characteristics that impact how 
children learn and therefore help inform a coherent approach to education in the early years. During 
this period, children: 

▪ Learn best in a relational, social setting and require consistent, responsive adult relationships to 
support learning and development. 

▪ Are experiencing rapid brain development and critical periods of learning which form the 
foundation for later learning. 

▪ Are learning to read, and developing the ability to use language to express their emotions and 
abstract thoughts and experiences.  Children at this age thrive in language-rich environments, 
and those who are exposed to a broad vocabulary and asked reflective questions have better 
cognitive outcomes and an easier time learning to read. 

▪ Are developing skills and capacities that are the building blocks for executive functioning (EF) 
skills, including self-regulation, working memory and cognitive flexibility. Executive function 
skills enable children to engage in complex interactions with peers and teachers and manage 
conflicts to set the stage for active participation in classroom learning.    

▪ Have been found to perform better in school when their parents or primary caregivers are 
included in their education. 

▪ Have been found to perform better in school when their teachers are well-versed in early 
childhood development. 
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▪ Experience harmful stress during “high-stakes assessments” and are unreliable test-takers1. 

Additionally, developmental timetables vary substantially. Learning is highly episodic and interrelated; 
there is a wide range that constitutes “typical” development and demonstration of acquisition of skills 
and knowledge is very unstable and may vary from day-to-day depending on any number of external 
influences. 

Many efforts to forge better connections take a programmatic focus, ensuring that standards, curricula, 
and assessments clearly articulate a developmentally appropriate continuum of expectations from year-
to-year for learning and development of children. These connections help to provide a line of sight 
forward and backwards to inform instruction.  At the same time, addressing a comprehensive and 
integrated approach to children’s development across domains requires that attention is paid to 
important social emotional and executive function skills that profoundly influence success in school and 
life. It also requires strong partnerships with families; connections to other systems of support (Early 
Intervention, health and nutrition programs, adult education programs), especially for more vulnerable 
families; and careful attention to transitions. Part of the challenge in creating a more aligned system is 
because of the multiple “sub-systems” involved. Education agencies themselves are complex. Achieving 
better connections into the ECE field requires working across additional bureaucracies and funding 
streams. 

This Assessment and Guide is intended to help your community as you think about the complex work of 
creating a local continuum of services for children from birth-to-third grade and their families.  

I. Assessing Community Level Collaborative Capacity 
Identify or establish a collaborative (cross-organizational and cross-sector) board or committee that 
formalizes decision-making roles and responsibilities among partners and prioritizes B-3 efforts. 
 
A critical first step in this work is gathering a committed core group of stakeholders and being 
intentional about the work, the commitments of each sector, and the processes through which to 
accomplish shared goals. Does your community have an (or multiple) Early Learning Coalition(s) or 
Collaborative(s)?   

 
o How developed is/are the coalitions/collaboratives? (A well-developed collaborative is 

characterized as a cross-system collaboration including multiple sectors, a shared vision and 
mission, potentially dedicated coalition/collaborative staff and an action plan of data-driven 
strategies.)  

o What are the purposes and goals of the group? What age/grade level does it addresses? What 
coalition/collaborative processes (e.g., meeting schedules and agenda, group members, 

                                                                         
1 Stevens, G. G., & DeBord, K. (2001). Issues of assessment in testing children under age eight. The Forum 
for Family and Consumer Issues, 6(2). 
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organization chart) or supporting activities exist? Is existing funding to support the 
collaborative, and any achievements/outcomes? 

o Are any of the existing collaboratives well-positioned to sponsor or house the B-3rd alignment 
work?  

Additional resources on developing and establishing a community collaborative are available at: 
http://buildinitiative.org/Resources/CommunitySystemsDevelopmentToolkit.aspx  

 

II. Assessing Community Status  
Once a committed group of stakeholders is assembled and roles, responsibilities and processes are 
established it is helpful to get stakeholders on the same page about the community status before 
assessing and determining specific birth through third grade strategies. This phase may also be referred 
to as a needs assessment. Programs frequently conduct these on a regular basis for funding or other 
purposes. Use existing materials and resources that your stakeholders determine are helpful for this 
purpose. Below are the two components required in assessing the community status. 
 

1. From community profiles and other data on children and families in your community, where do 
the data seem to indicate areas of need (disaggregated by income, race/ethnicity, gender, 
language diversity, etc.)? 

Possible data sources: Illinois School Report Card data, Illinois Early Childhood Asset Map (IECAM), KIDS 
assessment results, reports on early learning data, reports on numbers of children and families accessing 
social and health services 

Possible indicators: Reading and math proficiencies, KIDS whole child indicators, social-emotional 
indicators, absences, mobility rates, disciplinary data, referrals to interventions 

2. From community profiles and other data on education and child care programming and schools, 
what appears to be the areas of strength and need in terms of availability and accessibility of care 
and education? 

Possible data sources: IECAM data, Illinois School Report Card data 

Possible indicators: Numbers of schools in a community, numbers of early learning programs (public, 
private, and family-based care), number of before- and after-school programs 

  

http://buildinitiative.org/Resources/CommunitySystemsDevelopmentToolkit.aspx
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III. Assessing Status of Birth-3rd Strategies & Creating an Action Plan  
From the rubric included in Part II, what is the status of efforts to create an aligned, cross-sector 
system of programs and services for children from birth through third grade?  

With the members of the collaborative assembled and procedures in place for how to work together, 
assess the status Birth through Third Strategies and brainstorm/identify potential next steps. When the 
assessment is complete and the group should have a good understanding of the current state. They can 
then go back and identify priorities that the team can agree to work on together.  Part III: Action Plan 
and Inventory is provided to help community those priorities. 

The following areas offer a framework that the local collaborative can focus efforts around. 
Communities will NOT be able to focus on all areas at once, but can use the self-assessment rubric to 
determine areas of existing strength and need and then prioritize as a group which elements to take 
begin addressing.   

1. Establish a Home for B-3rd Cross-Sector Work: identifying or establishing a cross-sector home 
for the Birth through Third Grade work 

2. Comprehensive services: including assistance in obtaining health, mental health and dental 
services, nutrition services and education, and linkages to other community services  

3. Family Engagement & Parent Leadership: schools and engaged families partner in children’s 
formal education such as school-parent communication about school programs and students’ 
progress, involving parents in school decision-making and school-community collaborations  

4. Supported Transitions: increased access to early childhood programs and smooth transitions 
that focus on the continuum provided to each child and sustain gains into the early grades  

5. Joint Professional Development: to ensure highly-effective teaching staff whose professional 
development is aligned from birth through third grade and is grounded in child development 
and effective instructional practices    

6. Whole-child Focused, Aligned Curriculum and Instruction: to represent a coherent system with 
shared expectations for student growth and a focus on both academic and social-emotional 
skills, support a wide range of development, and are reflective of children’s families and cultures 
and firmly rooted in the science of child development  

7. Aligned Assessments: sharing assessment practices and data across the full early childhood 
continuum with particular focus on the implementation of the KIDS   

8. Data-driven improvement: using meaningful child-based assessments and program data to 
drive instruction, identify achievement gaps, allocate resources, and determine areas for 
professional development 



2017 B3 Community Self-Assessment          Community Partnerships - 1 
 

Part II: Rubric for Assessment and Action Planning  

1. Establish a Home for B-3rd Cross-Sector Work: Mechanisms, resources, and structures exist that reflect, support, and sustain shared vision, 
collaborative relationships, and mutual accountabilities between 0-5 and K-12.  
 

Birth – 3rd Grade Strategies  

 

*Make sure to also consider your level of implementation (Not Started, Beginning, 
Emerging, Developed or Well Developed) 

Status* 

Within Organization 

Status* 

Community-wide 

Across Programs 

Next Steps   

Priority Level 

(High, Med, 

Low) 

Governance 

Establish and support collaborative (cross-organizational and cross-sector) board or committee that formalizes decision-making roles and responsibilities among 
partners and prioritizes B-3 efforts. (PROCESS) 
District administrators and community leaders organize a recognized entity (e.g., board, committee, 
leadership team) which has the charge to guide, monitor and make decisions regarding B-3 efforts. 
This B-3 leadership team consists of representatives from the school district(s), parents or guardians 
with children in the community, community-based early learning programs, community service 
partners (e.g., health, social service providers), and other education and community 
development/service organizations. The Leadership group has the buy-in of the wider community 
and is recognized as a legitimate and authoritative body on Birth to Third issues and systems.  

   

Processes are clearly defined and consensus is reached regarding the functioning of the 
collaborative to guide, monitor and make decisions regarding community-wide B-3 efforts. 
(Committee Structure, Communication mechanisms, etc.) 

   

Strategic Plans 

Develop, share, and regularly update a strategic plan for the B-3 work that reflects shared commitment to improving outcomes for children. 
The B-3 leadership team develops and communicates a shared vision and strategic plan for B-3 
efforts.  
District administrators and community leaders develop a clear communication plan as part of the 
strategic plan to share the B-3 vision and plans both internally (within schools and programs) and 
externally (family and community-wide). 

   

District administrators and community leaders, through the B-3 leadership team, conduct and 
regularly update a community-wide needs-assessment that identifies child/family demographics 
and mobility patterns to drive the strategic plan. (See Assessing Community Status in Part I) 

   

District administrators and community leaders include positive family engagement into strategic 
plans. 

   

Roles and responsibilities are clearly articulated for school and early learning leaders, B-3 teachers, 
and community partners within the strategic plan. 
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Birth – 3rd Grade Strategies  

 

*Make sure to also consider your level of implementation (Not Started, Beginning, 
Emerging, Developed or Well Developed) 

Status* 

Within Organization 

Status* 

Community-wide 

Across Programs 

Next Steps   

Priority Level 

(High, Med, 

Low) 

Through the strategic planning process, schools and community based programs and services for 
children 0-5 have agreed upon how they will work together to support children before school entry 
and those strategies are reflected not only in the community-wide plan but also in school 
improvement plan goals and activities as well as community-based program plans and policies. 

   

Common measurement and consistent data reporting mechanisms are identified and used across 
schools and programs in the community. 

   

Funding & Support 

Generate, reallocate, leverage, connect, and/or blend public and private funds to ensure that collaborative B-3 efforts are adequately funded to ensure effective 
implementation  
District and community leaders identify and allocate funding to support collaborative B-3 activities. 
The Collaborative body facilitates opportunities for local agencies to explore joint funding of 
projects through philanthropy and publicly funded grant opportunities.   

   

District and community leaders allocate funding for support of positions such as a family resource 
coordinator or a school and community resource coordinator (this position might be shared) to 
assist school and early learning leaders, B-3 teachers, and community partners in meeting the needs 
of the whole child and their families. 

   

Leaders allow staff enough time to meaningfully dedicate to B-3rd issues and partnerships. School 
and early learning leaders utilize a range of strategies to ensure that adequate support exists for 
teachers and staff to participate in B-3rd work. Strategies may include but are not limited to:  

• Innovative scheduling and collaborative strategies to engage B-3 teachers and community 
partners in teamwork/professional development. 

• Prioritization of collaboration, adult learning, and joint-decision-making (e.g., time, 
opportunity, space for collaboration). 

   

 

  



2017 B3 Community Self-Assessment               Family Engagement & Parent Leadership - 3 
 

2. Comprehensive Services: including assistance in obtaining health, mental health and dental services, nutrition services and education, and 
linkages to other community services  

 
Birth – 3rd Grade Strategies  

 

*Make sure to also consider your level of implementation (Not Started, Beginning, 
Emerging, Developed or Well Developed) 

Status* 

Within Organization 

Status* 

Community-wide 

Across Programs 

Next Steps   

Priority Level 

(High, Med, 

Low) 

District administrators and community leaders designate a senior-level position responsible for 
better connecting families, especially vulnerable families, to a comprehensive array of services to 
meet their individual needs; or add it to a senior-level administrator’s job responsibilities. This could 
be a position shared across schools and agencies. The position is responsible for:  

• Building connections of staff across agencies 
• Connecting students and families with after-school and non-school supports and services 

(e.g., early intervention, child welfare systems, health services) 
• Identifying gaps in needed services in the community and leading collaborative efforts to 

address unmet needs in the community 

   

District administrators and community leaders (or the B-3 leadership team) create and regularly 
update an asset map of resources and supports available in the community that could partner with 
and coordinate with elementary schools and early learning programs/centers. 

   

District administrators/community leaders set the expectations that schools/programs/centers will 
share an array of AGGREGATE data on children to community partners for program/service 
planning, coordination, and implementation. 

   

District administrators and community leaders increase children’s access to after-school, extended 
learning opportunities, and community supports. 

   

Schools and programs work together to create a “no wrong door” entry and referral system into 
early childhood services including:  

• a universal touch point at birth;  
• active outreach to and identification of high-risk children from birth and throughout the 

early years;  
• a mechanism for connection of children to programs and services that best meet their 

needs  

   

An effective, coordinated, system exists to ensure comprehensive developmental screening is 
available to all young children (birth to age 5) and connect those in need with Early Intervention or 
Special Education services.  
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3. Family Engagement & Parent Leadership: schools and engaged families partner in children’s formal education such as school-parent 
communication about school programs and students’ progress, involving parents in school decision-making and school-community 
collaborations  

 
Birth – 3rd Grade Strategies  

 

*Make sure to also consider your level of implementation (Not Started, Beginning, 
Emerging, Developed or Well Developed) 

Status* 

Within Organization 

Status* 

Community-wide 

Across Programs 

Next Steps   

Priority Level 

(High, Med, 

Low) 

Understanding the importance of parents in the education process (parents as experts, 2-way communication), and sensitivity to family culture 

District administrators and community leaders designate a senior-level position responsible for 
family engagement, or add it to a senior-level administrator’s job responsibilities. This could be a 
position shared across schools and agencies.  

   

Families and educators regularly engage in bi-directional communication to share information on 
and assess child’s progress across multiple domains of learning. 

• B-3 teachers initiate opportunities to engage with families to develop deeper 
understanding of each child’s progress from home, community, and cultural perspectives. 

• School and early learning leaders will establish culturally responsive, multi-modal systems 
of communication with families (e.g., policies and rules, available services and supports, 
family and child activities, data), including handbooks, newsletters, websites, email, etc. 
Communication with non-English speaking families is provided in their native language. 

• Teachers provide regular, accessible, and multi-modal opportunities for engaging families 
in understanding/supporting their child’s progress (e.g., parent-teacher conferences, home 
visits) and are engaged as partners in problem-solving to identify appropriate supports and 
instructional strategies to promote their child’s learning and development. 

   

Educators and schools/programs/centers will provide families with a rich array of qualitative and 
quantitative information on 1) their child (e.g., attendance, academic progress, social-emotional 
progress); 2) classrooms, curriculum activities, and 3) programs/schools. Educators and schools help 
to ensure that families understand the information available and the limitations of quantitative 
data. 

   

District administrators, school leaders, early childhood administrators, and educators make efforts 
to build cultural awareness and educate themselves on and be responsive to the cultural and 
linguistic backgrounds of the communities and individuals they serve. All staff approach families 
with cultural humility.   

   

District administrators and community leaders use a range of resources and strategies to support 
culturally responsive family engagement practices in schools and programs/centers. This may 
include development or adoption of guidebooks or toolkits based on research.  
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Birth – 3rd Grade Strategies  

 

*Make sure to also consider your level of implementation (Not Started, Beginning, 
Emerging, Developed or Well Developed) 

Status* 

Within Organization 

Status* 

Community-wide 

Across Programs 

Next Steps   

Priority Level 

(High, Med, 

Low) 

Space and environments, information 

School and early learning leaders designate a welcoming space for families to meet with teachers, 
other parents, and community service providers. Culturally inclusive resources are available as well 
as information on services that support children’s learning and development and families’ needs. 
(e.g., family resource room). 

   

District administrators, school and early learning leaders ensure learning environments provide 
access for children and adults with disabilities.  

   

Families receive accessible information about early learning, after-school programs, extended 
learning opportunities and community supports. 

   

Systems level outreach & engagement  
Opportunities are available for families to participate in setting goals for their child’s 
school/program/community through leadership roles on PTO/PTAs, school boards and/or 
committees of school boards, or other advisory or governance bodies that influence policy. 

   

District administrators and community leaders designate teams of teachers, administrators and 
families that build site-level capacity for family engagement.  

   

District administrators and community leaders host parent academies, family leadership institutes, 
or other family engagement nights where topics identified by families that will benefit their children 
are addressed (e.g., families learn how to guide their children’s educational success or become 
advocates for their children, etc.). Barriers to attendance are identified and minimized.    

   

District administrators and community leaders support families to share their cultural wisdom to 
inform definitions of and strategies to achieve educational success.  
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4. Supported Transitions: increased access to early childhood programs and smooth transitions that focus on the continuum provided to each 
child and sustain gains into the early grades  

 
Birth – 3rd Grade Strategies  

 

*Make sure to also consider your level of implementation (Not Started, Beginning, 
Emerging, Developed or Well Developed) 

Status*  

Within Organization 

Status* 

Community-wide 

Across Programs 

Next Steps   

Priority Level 

(High, Med, 

Low) 

Policies and procedures, jointly developed by participating organizations, exist to describe transition 
from preschool (0-5) programs into Kindergarten and for students transitioning from and to 
different schools. These can include but are not limited to the following: 

• How district administrators, school and early learning leaders build relationships to 
collaborate across grade levels (B-3) to promote child and family transitions within a school 
and collaborate across programs from preschool programs into Kindergarten. 

• How individual assessment data can be used to support transitions (e.g., B-3 teachers have 
a clear understanding of the demographic characteristics and learning and development 
strengths and needs of children in their classrooms.) 

• How aggregate data is used for planning purposes to support transitions (e.g., planning 
support services, after-school programs, etc.) 

• Common transition forms and processes across all classrooms, settings, and age/grade 
levels. 

• Development and review of students’ files/portfolios at the end of each year and beginning 
of the school year, respectively, to follow the student and support teachers in 
understanding their incoming students each year. 

• Identification and sharing information regarding family supports (wrap-around services) 
required for children to be successful. 

   

Early childhood teachers (birth - 8) use consistent terminology and can communicate important 
concepts to families in a meaningful way. 

   

School and early learning leaders establish policies and practices that match the most at-risk 
students with the teachers who can best support them, year after year (e.g., intentional classrooms 
assignments, teacher looping). 

   

District administrators and community leaders develop data-informed systems to understand 
feeder patterns into elementary schools and student mobility across schools/programs/ centers. 
District administrators and community leaders annually update a map of the feeder patterns of 
children into public schools and of the mobility patterns of children, B-3. 

   

District administrators and community leaders situate early learning programs/centers close to 
feeder elementary schools (or co-locate) to foster instructional alignment and smooth PreK – 
Kindergarten transitions for children and families. 

   

School and early learning leaders engage in opportunities to build relationships across early 
learning/school feeder patterns to strengthen partnerships. 
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5. Joint Professional Development: to ensure highly-effective teaching staff whose professional development is aligned from birth through 
third grade and is grounded in child development and effective instructional practices    

 
Birth – 3rd Grade Strategies  

 

*Make sure to also consider your level of implementation (Not Started, Beginning, 
Emerging, Developed or Well Developed) 

Status*  

Within Organization 

Status* 

Community-wide 

Across Programs 

Next Steps   

Priority Level 

(High, Med, 

Low) 

Opportunities for professional development and partnership building across schools and community-based programs 

School and early learning leaders implement formal, cross-sector and cross-grade, peer-to-peer, 
professional development opportunities for teachers that reflect best practices. Some strategies 
and opportunities include:  

• Within age/grade and across age/grade classroom observations to identify areas of 
disconnect and provide peer-to-peer feedback 

• Professional learning communities, including teachers in community-based programs. 
• Support networks and reflective networks among school and early learning leaders.   

   

Teachers across the B-3 understand one another’s professional terminology and have working 
knowledge of child development across this continuum.   

   

School and early learning leaders utilize innovative scheduling and collaboration strategies to allow 
B-3 teachers to participate in professional development including peer-to-peer collaboration and 
support. This may include release time for teachers to participate in strategies listed above. 

   

Best practices in induction and ongoing supervision, evaluation, and professional development 

District administrators and community leaders establish and implement effective induction policies 
and procedures to ensure new staff are well supported, for example: 

• Develop Community Wide Induction Standards 
• Mentor selection process with program training 
• Schedule to allow collaboration between mentee and mentor 
• Assess the effectiveness and impact of the program (surveys, interviews, student 

outcomes) 

   

District administrators and community leaders establish and implement evidence- and strengths-
based professional development, supervision, and evaluation policies and procedures for school and 
program administrators who work in B-3 settings.  
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Birth – 3rd Grade Strategies  

 

*Make sure to also consider your level of implementation (Not Started, Beginning, 
Emerging, Developed or Well Developed) 

Status*  

Within Organization 

Status* 

Community-wide 

Across Programs 

Next Steps   

Priority Level 

(High, Med, 

Low) 

District administrators and community leaders invest in systematic approach to teacher professional 
development grounded in child development & focused on effective instruction. Some examples of 
specific strategies include: 

• Regular use of observational tools to assess teacher practices and provide constructive and 
supportive feedback to grow teachers’ practice in using research-based, developmentally 
appropriate practices and learning environments. 

• Opportunities to collaborate regularly with instructional coaches, mentors, or colleagues 
• Workshops/ Teacher-led Professional development of new skills and knowledge about a 

topic through direct instruction and participatory activities 
• Inquiry/Research for practitioners and administration to reflect upon their daily practices in 

a systematic, intentional manner, over time.  
• Program Development- Engages educators in processes such as curriculum development, 

program enhancement, and program improvement.  
District administrators and community leaders participate in professional development to keep 
abreast of research and trends regarding the learning and development of children (0-8) including 
how to grow their own and others’ leadership skills around improving learning opportunities for 
children. 

   

School and early learning leaders partner with teachers in schools and community-based settings in 
determining professional development agendas, selecting topics, and selecting materials. Some 
topics with specific relevance to B-3 continuity include:  

• The learning and development of children from birth through age 8 
• Family engagement 
• Data availability, accessibility, and use 
• Transitions 

   

B-3 teachers demonstrate knowledge of instructional practices across the full B-3 grade continuum, 
not just the age/grade level for which they are responsible. 
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5. Whole-child Focused, Aligned Curriculum and Instruction: to represent a coherent system with shared expectations for student growth and 
a focus on both academic and social-emotional skills, support a wide range of development, and are reflective of children’s families and 
cultures and firmly rooted in the science of child development  

 
Birth – 3rd Grade Strategies  

 

*Make sure to also consider your level of implementation (Not Started, Beginning, 
Emerging, Developed or Well Developed) 

Status*  

Within Organization 

Status* 

Community-wide 

Across Programs 

Next Steps   

Priority Level 

(High, Med, 

Low) 

Comprehensive, whole child, culturally sensitive education 

School and early learning leaders ensure that the school and center/program focuses on educating 
the whole child that includes using teaching strategies that support development of children’s 
communication, motor, social, cognitive, language, emotional, and executive function skills. 

   

School and early learning leaders assign highly effective teachers to B-3 classrooms who have the 
strongest knowledge of and practice of developmentally appropriate practice.   

   

B-3 teachers celebrate the cultural and linguistic diversity of their children and families and link 
instruction with family backgrounds of students utilizing culturally responsive teaching practices. 

   

B-3 teachers increase the availability and use of a variety of objects and materials (e.g., books, 
technology, manipulatives) that reflect diverse language, cultures, and home communities. 

   

Developmentally appropriate standards, progressions, and instructional practices (support for individualized instruction) 

All B-3 administrators and teachers ensure that the classroom curriculum is aligned to the Illinois 
Early Learning and Development Standards (0-5) and Illinois Learning Standards (K-3). Teachers 
develop aligned learning progressions, based on standards that support children’s continuous 
progress throughout the year and from one year to the next. 

   

District administrators and community leaders require and support the use of common curricula 
and assessments across B-3 classrooms. District administrators and community leaders partner with 
teachers in selecting common curricula and assessments and in developing a comprehensive, 
cohesive B-3 curricular framework that address academic and social-emotional wellbeing. 

   

B-3 teachers demonstrate common and cohesive instructional practices (across classrooms) that are 
developmentally appropriate and differentiated to meet the needs of all children. B-3 teachers 
demonstrate knowledge of instructional practices across the full B-3 grade continuum, not just the 
age/grade level for which they are responsible. 

   

B-3 teachers know what data are available on students, classrooms, and schools and demonstrate 
understanding of how to use data to improve and differentiate instruction and to reduce 
achievement disparities. 

   

B-3 teachers use common and consistent diagnostic and screening assessments, across age/grade 
levels, to identify children who need extra help and connect them with support services and 
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Birth – 3rd Grade Strategies  

 

*Make sure to also consider your level of implementation (Not Started, Beginning, 
Emerging, Developed or Well Developed) 

Status*  

Within Organization 

Status* 

Community-wide 

Across Programs 

Next Steps   

Priority Level 

(High, Med, 

Low) 

supplemental instruction. B-3 teachers use progress-monitoring tools to understand children’s 
strengths and needs. 
Classroom environment 
District administrators, school and early learning leaders ensure multiple indoor/outdoor spaces 
exist that support active project-based learning and with appropriate space for individualized 
instruction. 

   

B-3 teachers demonstrate an understanding of creating and maintaining environments that are 
conducive to child learning; Classrooms:  

• Have a positive climate and culture 
• Are well-managed to promote executive functioning, including self-regulation of 

emotions/behavior  
• Exhibit order, safety, and clear routines so that children are not distracted or spend 

excessive time in transitions) 
• Support individual, small-group, and whole-group learning. 
• Exhibit access to high-quality materials that support diverse learning activities. 
• Use a rich variety of objects and materials (e.g., books, math materials, technology, 

manipulatives) 

   

District administrators, school and early learning leaders ensure learning environments provide 
access for children and adults with disabilities.  
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7. Aligned Assessments: sharing assessment practices and data across the full early childhood continuum with focus on the implementation of 
the KIDS   

 
Birth – 3rd Grade Strategies  

 

*Make sure to also consider your level of implementation (Not Started, Beginning, 
Emerging, Developed or Well Developed) 

Status*  

Within Organization 

Status* 

Community-wide 

Across Programs 

Next Steps   

Priority Level 

(High, Med, 

Low) 

Shared assessment practices  

District administrators and community leaders require and support the use of common curricula 
and assessments across B-3 classrooms. District administrators and community leaders partner with 
teachers in selecting common curricula and assessments and in developing a comprehensive, 
cohesive B-3 curricular framework that address academic and social-emotional well-being. 

   

District administrators and community leaders establish and regularly update district-
level/community-level inventories of appropriate assessment tools and benchmarks that include 
clear guidelines of acceptable uses of resulting data.  

   

LEAs conduct intentional outreach and build partnerships with community-based programs to 
screen, assess, and connect children with needed special education services. 

   

CFCs, LEAs and community-based programs work collaboratively to ensure all infants, toddlers and 
2-year-olds are assessed and those who could benefit from Early Intervention services are 
connected. 

   

School and early learning leaders build assessment loops in which data are shared between early 
childhood programs and schools. 

   

B-3 teachers use common and consistent diagnostic and screening assessments, across age/grade 
levels, to identify children who need extra help and connect them with support services and 
supplemental instruction. 

   

Developmental and social emotional screenings are regularly and consistently used across all school 
and community-based early learning settings.  

   

Schools and early learning programs use the same criteria for assessing a child’s development upon 
Kindergarten entry, for example KIDS. 
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8. Data-Driven Improvement: using meaningful child-based assessments and program data to drive instruction, identify achievement gaps, 
allocate resources, and determine areas for professional development 

 
Birth – 3rd Grade Strategies  

 

*Make sure to also consider your level of implementation (Not Started, Beginning, 
Emerging, Developed or Well Developed) 

Status*  

Within Organization 

Status* 

Community-wide 

Across Programs 

Next Steps   

Priority Level 

(High, Med, 

Low) 

School and early learning leaders use student progress data to make decisions about instruction, 
learning environments, teacher assignments, and professional development, as is supported by 
research (i.e., data from standardized assessments should only be used for purposes for which the 
assessments are shown to be reliable and valid.) 

   

District administrators, school leaders, and early childhood administrators use nationally recognized 
tools/rubrics to evaluate and rate the quality of learning environments. 

   

School and early learning leaders develop expectations and processes that ensure multiple data 
sources are used to understand student progress, instructional effectiveness, and overall program 
improvement. 

   

School and early learning leaders discuss data on instructional quality with teachers in across grade-
level meetings. 

   

District administrators and community leaders analyze data to understand the demographic 
characteristics of children in their community and the availability of high-quality 
programs/centers/schools in the community as well as the preferences and desires of families 
(supply and demand). 

   

District administrators and community leaders commit to using data to identify and address 
achievement gaps by examining data disaggregated by student sub-groups (e.g., dual language 
learners; race/ethnicity; socio-economic status). Again, data from standardized assessments should 
only be used for purposes for which the assessments are shown to be reliable and valid. 

   

District administrators and community leaders implement a common data system that measures 
academic progress; social, emotional, and physical development; and other indicators of child 
learning and development. 

   

District administrators and community leaders provide aggregate data to schools and early 
childhood programs in a timely manner so that data can inform instruction and site-based decisions.  

   

District administrators, school and early learning leaders use data to allocate resources to provide 
tiered levels of intervention. 

   

School and early learning leaders discuss data on children’s learning progressions, social-emotional 
progression, and health needs with community partners to plan and implement in-school/program 
and out-of-school/program supports and services. 

   

District administrators and community leaders include indicators of family engagement in 
evaluations of school leaders and early childhood administrators. 

   





2017-2018 Action Plan & Inventory 1 

Part III: Action Plan & Inventory 

This Action Plan and Inventory is designed to capture a summary of the self-assessment and highlight B-3 priorities for the upcoming year. It is not expected that all strategies 
listed in Part II: Self-Assessment will be implemented. Using data analysis and deliberation among community members, your team can choose those B-3 strategies that you 
believe best fit the contexts of your schools, early learning programs/centers, and community partners, and best meet the needs of the children and their families in their 
communities. This deliberation should be reflected by an identified priority level. It also is understood that strategies within each B-3 area may have different levels of 
implementation, please rate each area in its entirety (use an average level of implementation for utilized strategies).  

Top Three B-3 Accomplishments for the 2016-2017 School Year: 
•    
•    
•    

Top Three B-3 Priorities for the 2017-2018 School Year: 
•    
•    
•    

 

1 
Home for B-3 
Cross-sector 

Work 

Priority Level 
(High, Med, Low) 

 Level of Implementation 
(Not Started, Beginning, Emerging, Developed or Well Developed) 

 

Top (1-3) 2017-2018 Priorities Primary Activities/Actions Responsible/Involved 
Stakeholders 

Indicators to Measure Success 
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2 
Comprehensive 

Services 

Priority Level 
(High, Med, Low) 

 Level of Implementation 
(Not Started, Beginning, Emerging, Developed or Well Developed) 

 

Top (1-3) 2017-2018 Priorities Primary Activities/Actions Responsible/Involved 
Stakeholders 

Indicators to Measure Success 

 

 

 

 

   

 

3 
Family 

Engagement & 
Parent 

Leadership 

Priority Level 
(High, Med, Low) 

 Level of Implementation 
(Not Started, Beginning, Emerging, Developed or Well Developed) 

 

Top (1-3) 2017-2018 Priorities Primary Activities/Actions Responsible/Involved 
Stakeholders 

Indicators to Measure Success 

 

 

 

 

   

 

4 
Supported 
Transitions 

Priority Level 
(High, Med, Low) 

 Level of Implementation 
(Not Started, Beginning, Emerging, Developed or Well Developed) 

 

Top (1-3) 2017-2018 Priorities Primary Activities/Actions Responsible/Involved 
Stakeholders 

Indicators to Measure Success 
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5 
Joint 

Professional 
Development 

Priority Level 
(High, Med, Low) 

 Level of Implementation 
(Not Started, Beginning, Emerging, Developed or Well Developed) 

 

Top (1-3) 2017-2018 Priorities Primary Activities/Actions Responsible/Involved 
Stakeholders 

Indicators to Measure Success 

 

 

 

 

   

 

6 
Aligned 

Curriculum & 
Instruction 

Priority Level 
(High, Med, Low) 

 Level of Implementation 
(Not Started, Beginning, Emerging, Developed or Well Developed) 

 

Top (1-3) 2017-2018 Priorities Primary Activities/Actions Responsible/Involved 
Stakeholders 

Indicators to Measure Success 

 

 

 

 

   

 

7 
Aligned 

Assessments 

Priority Level 
(High, Med, Low) 

 Level of Implementation 
(Not Started, Beginning, Emerging, Developed or Well Developed) 

 

Top (1-3) 2017-2018 Priorities Primary Activities/Actions Responsible/Involved 
Stakeholders 

Indicators to Measure Success 
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8 
Data-Driven 

Improvement 

Priority Level 
(High, Med, Low) 

 Level of Implementation 
(Not Started, Beginning, Emerging, Developed or Well Developed) 

 

Top (1-3) 2017-2018 Priorities Primary Activities/Actions Responsible/Involved 
Stakeholders 

Indicators to Measure Success 

 

 

 

 

   

 

Top areas that your community could use additional B-3 supports? 
•    
•    
•    

Are there ways that the Illinois B-3 Continuity project could specifically help? 
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Community Partnerships 
 
Goal: To strengthen education, supports and services for children and families from early childhood 
programs into early elementary settings 
 
Many communities have used the process below to create a community partnership or align with an 
existing partnership to develop a strategic plan for their B-3 efforts. 
  
Critical Components: 

• Governance Structure: establish and support 
collaborative (cross-organizational and cross-
sector) board or committee that formalizes 
decision-making roles and responsibilities 
among partners and prioritizes B-3 efforts 

• Strategic Plans: develop, share, and regularly 
update a strategic plan for the B-3 work that 
reflects shared commitment to improving 
outcomes for children 

• Funding & Support: generate, reallocate, 
leverage, connect, and/or blend public and 
private funds to ensure that collaborative B-3 
efforts are adequately funded to ensure 
effective implementation 

 
Common Strategies: Below is a list of common B-3 strategies that other B-3 community partnerships 
have implemented. It is not an all-inclusive list.  
 

B-3 Strategy Stakeholders Involvement Outputs and Outcomes 
District administrators and 
community leaders organize a 
recognized entity (e.g., board, 
committee, leadership team) 
which has the charge to guide, 
monitor and make decisions 
regarding B-3 efforts.  

School district 
representatives, 
parents/guardians, early 
learning programs, social 
service organizations, other 
community service 
organizations 

• Established Governance Structure with 
common agenda for young children 

• Identified B-3 goals within in that structure 
• Identified teams working towards set B-3 

goals 

Conduct and regularly update a 
community-wide needs-
assessment that identifies: 
• child/family 

demographics 
• education and child care 

programs 
• mobility patterns 

District administrators and 
community leaders through 
the B-3 leadership team 

• Current data for strategic plan 
• Tool for regular input from the community 
• Useful strategic indicators of B-3 efforts 
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The B-3 leadership team 
develops and communicates a 
shared vision and strategic plan 
for B-3 efforts.  

• Roles and responsibilities 
of partners should be 
included: 

• Roles of school and early 
learning leaders 

• Roles of B-3 teachers 
• Roles for community 

partners 
• Positive family 

engagement strategies 

School district 
representatives, 
parents/guardians, early 
learning programs, social 
service organizations, other 
community service 
organizations 

• Communication plan to regularly share B-3 
vision and progress both internally and 
externally 

• Identified roles for each stakeholder 
• Agreed upon improvement plan goals for 

each stakeholder 
• Alignment of stakeholder individual 

strategic plans and policies to agreed up on 
outcomes 

District and community leaders 
identify and allocate funding to 
support collaborative B-3 
activities 

District administrators and 
community leaders through 
the B-3 leadership team 

• Opportunities for joint funding projects 
• Collaborative structure for leveraging or 

attracting external funding 

Funding of a family resource 
coordinator at school and/or 
community level (this position 
might be shared) 

District administrators and 
community leaders through 
the B-3 leadership team 

• Identified plan for meeting the needs of 
the whole child and their families 

• Ability to support to stakeholders working 
towards B-3 outcomes 

Staff are allowed time to 
meaningfully work on B-3 issue 
and with partners. Strategies 
may include:  
• Innovative scheduling 

and collaborative 
strategies 

• Joint professional 
development with 
community partners 

• Prioritization of 
collaboration, adult 
learning and joint-
decision making 

District and school 
administrators/staff and early 
childhood program directors 
& staff 

• Engaged B-3 teachers 
• Enhanced community partnerships 

 
Resources:  

• PreK-3rd Coalition: How Three School Districts Accomplished More Together than Alone (Bill & Melinda Gates 
Foundation) 

• Beyond the School Yard: Pre-K Collaborations with Community-Based Partners (The PEW, Center on the States) 
• Innovating to Align Early Childhood Services (FSG) 
• Toolkits for Building and Strengthening Community-Based, Cross-Sector Early Childhood Collaborations (Plan, 

Partner, Act) 
• Family and Community Engagement (Annenberg Institute for School Reform)  

http://www.edmonds.wednet.edu/cms/lib02/WA01001167/Centricity/Domain/83/PreK-3_Coalition_paper.pdf
http://www.pewtrusts.org/en/research-and-analysis/reports/0001/01/01/beyond-the-school-yard
http://www.fsg.org/blog/innovating-align-early-childhood-services
http://partnerplanact.org/partner/toolkits/
http://vue.annenberginstitute.org/topics/family-and-community-engagement
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Comprehensive Services 
 
Goal: Providing comprehensive services including but not limited to assistance in obtaining health, 
mental health and dental services, nutrition services and education, and linkages to other community 
services 
  
Critical Components: 

• It is critical that some form of a 
structure is in place to ensure that 
someone(s) is responsible for 
connecting families with needed 
services 

• Clear roles and responsibilities 
should be established between 
partnering stakeholders 

• When possible services should be 
connected across the system, not 
just establishing individual partnerships 

• Data is a needed and useful tool for establishing systemic partnerships focused on child 
outcomes 

• Regular outreach and strategies that make families feel welcome increase access and successful 
use of community supports 

 
Common Strategies: Below is a list of common B-3 strategies that other B-3 community partnerships 
have implemented. It is not an all-inclusive list.  
 

B-3 Strategy Stakeholders Involvement Outputs and Outcomes 
A senior-level position is 
responsible for connecting families 
to comprehensive array of services 
to meet their needs (this position 
could be a part of other positions 
and/or shared across programs). 
The position is responsible for: 
• Building connections of staff 

across agencies 
• Connecting students/families 

with after-school and non-school 
partners 

• Identifying gaps in needed 
services in the community and 
leading efforts to address unmet 
needs 

District administrators and 
community leaders through 
the B-3 leadership team 

• Greater ability to meet child/family 
needs 

• Increased resources within schools and 
program (resources should be 
captured as both in-kind dollars and 
services) 

• More effective collaboration to 
increase wrap-around service 
outcomes 
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Create and regularly update an asset 
map of resources and supports 
available 

School district 
representatives, early 
learning programs, social 
service organizations, other 
community service 
organizations 

• Improved accessible communication 
about resources in the community 

• Increased number of families find and 
access resources/events 

• Opportunity for gap analysis of needed 
services 

Expectations and policies created for 
an array of AGGREGATE data on 
children to be shared with 
community partners. Data to be 
used for program/service planning, 
coordination, and implementation 

District and school 
administrators/staff and 
early childhood program 
directors & staff 

• Utilization of data of continuous 
improvement 

• Increased collaboration around 
child/family-focused outcomes 

• Reportable outcomes allow for 
leverage of potential external funding 

Efforts to increase access to after-
school, extended learning 
opportunities, and community 
supports 

District administrators and 
community leaders through 
the B-3 leadership team 

• Increased learning outcomes for 
children 

• Increased social/emotional outcomes 
for children 

• Additional supports to families in 
needing services beyond the school 

Creation of a “no wrong door” entry 
and referral system into early 
childhood services including: 
• A universal touch point at birth 
• Active outreach to and 

identification of high-risk 
children 

• A mechanism for connection of 
children to programs and 
services that best meet their 
needs 

District administrators and 
community leaders through 
the B-3 leadership team 

• Easier access to resources for children 
and families 

• Increased number of families come 
into to the school/center to access 
resources 

• Families feel welcomed and respected 
wherever they are met 

• Families can meet their various needs 

Comprehensive developmental 
screening is available to all young 
children (birth to age 5) and connect 
those in need with Early 
Intervention or Special Education 
services. An effective, coordinated, 
system should exist to ensure 
services are available. 

School district 
representatives, early 
learning programs, social 
service organizations, other 
community service 
organizations 

• Earlier access to services for children in 
need of supports 

• Improved early learning outcomes 

 
Resources:  

• Putting it Together: A Guide to Financing Comprehensive Services in Child Care and Early Education (Center for 
Law and Social Policy, Inc.) 

• Comprehensive Early Childhood System-Building: A Tool to Inform Collaborative, Cross-Sector Planning (The Early 
Childhood Systems Working Group; BUILD Initiative) 

• Community Systems Development Toolkit (BUILD Initiative) 

http://files.eric.ed.gov/fulltext/ED538031.pdf
http://www.buildinitiative.org/Portals/0/Uploads/Documents/ECSWG%20Systems%20Planning%20Tool_2014.pdf
http://www.buildinitiative.org/Resources/CommunitySystemsDevelopmentToolkit.aspx
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Family Engagement & Parent Leadership 
 
Goal: schools and engaged families partner in children’s formal education such as school-parent 
communication about school programs and students’ progress, involving parents in school decision-
making and school-community collaborations  
  
Critical Components: 

• It is critical that there is an understanding of 

the importance in the education of parents 
in the education process (parents as 

experts, 2-way communication), and 
sensitivity to family culture 

• Consideration needs to be given to ensure 

that spaces and environments are safe and 
welcoming. This includes ensuring that 
information about programming is 

accessible and friendly 

• Family engagement and outreach 

should be performed at a systems level 

 
 
 
Common Strategies: Below is a list of common B-3 strategies that other B-3 community partnerships 
have implemented. It is not an all-inclusive list.  
 

B-3 Strategy Stakeholders Involvement Outputs and Outcomes 
Create a community resource 

directory or a shared calendar of 

events 

Community partner (e.g., public 

health department, city/town 

municipal department) 

• Improved accessible communication about 

resources in the community 

• Increased number of families find and access 

resources/events 

Establish parent resource centers 

in program(s) and school(s) 

• Parenting resources 
• Meeting place for parents and 

support staff community service 
providers (e.g., social worker, 

speech pathologist), 
• Parenting classes 
• Child development classes for 

family-based providers 
• Tax planning, GED, 

computer/internet access 
• ESL classes 

District and school 

administrators & staff 

Early Childhood Program 
Directors & staff 

• Increased number of resources are available to 

families 

• Easier access to resources for children and 

families 

• Increased number of families come into to the 

school/center to access resources 

• Families feel welcomed and respected at the 
school/center 

• Families support their child’s learning and 
development at home 

• Families improve their career and education 

skills 

• Families are able to meet their various needs 

 

 

 

Illinois State Board of Education 
Family Engagement Framework 
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Establish culturally responsive, 
multi-modal systems of 
communication with families (e.g., 
policies and rules, available 
services and supports, family and 
child activities, data), including 
handbooks, newsletters, websites, 
email, etc. 

District and school 

administrators & staff 

Early Childhood Program 

Directors & staff 

• Families feel welcomed and respected at the 
school/center 

• Families support their child’s learning and 
development at home 

Involve a family representative on 

district/school/community 

program leadership teams 

District and school 

administrators & staff 

Early Childhood Program 

Directors & staff 
Community partner 

administrators & staff 

• Families feel welcomed and respected at the 

school/center/programs 

• Districts/schools/centers/community programs 

recognize family engagement as important and 

valued in the decision-making processes  

• Districts/schools/centers/programs better meet 

the needs of children and families 

Hold information events about 

Kindergarten registration and 

readiness, including screenings 

and registration 

District and school 

administrators & staff 

 

• Families feel welcomed and respected at the 
school/center 

• Increased number of families register children 

up for Kindergarten 

• Increased number of children are screened 

Designate a senior-level position 
responsible for family 
engagement, or add it to a senior-
level administrator’s job 
responsibilities (e.g., district 
administrator) 

District and school 

administrators & staff 

Early Childhood Program 

Directors & staff 

• Increased number of resources are available to 

families 

• Easier access to resources for children and 

families 

• Increased number of families come into to the 

school/center to access resources 

• Families feel welcomed and respected at the 

school/center 

• Families support their child’s learning and 
development at home 

• Families improve their career and education 

skills 

• Families are able to meet their various needs 

Staff (teachers and leaders) are 

held accountable for family 

engagement strategies (e.g., 

performance evaluations) 

District and school 

administrators & staff 

Early Childhood Program 

Directors & staff 

Community partner 
administrators & staff 

• Families feel welcomed and respected at the 

school/center 

• Increased number of families support their 

child’s learning and development at home 

 

 
Resources:  

• Partners in Education: A dual capacity-building for family-school partnerships (SEDL, an affiliate of American 
Institute for Research) 

• Seeing is Believing: Promising Practices For How School Districts Promote Family Engagement (Harvard Family 
Research Project) 

• Parent, Family, and Community Engagement Interactive Framework (Head Start) 
• Family Engagement Framework Guide (ISBE) 

 

http://www.sedl.org/pubs/framework/
http://www.hfrp.org/family-involvement/publications-resources/seeing-is-believing-promising-practices-for-how-school-districts-promote-family-engagement
https://eclkc.ohs.acf.hhs.gov/hslc/tta-system/family/framework
https://www.isbe.net/Documents/fe-guide.pdf#search=family%20engagement%20framework%20guide
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Supported Transitions 
 
Goal: Increased access to early childhood programs and smooth transitions that focus on the continuum 
provided to each child and sustain gains into early grades 
  
Critical Components: 
 
• Community-wide partnerships allow B-3  

teachers and leaders in school-based and 
community-based settings to plan for 
and develop the policies and procedures 
that facilitate student transitions from 
one age/grade level to the next.  

• To facilitate seamless transitions from one 
age/grade level to the next, B-3 educators 
need to have a) shared goals and 
accountability for student learning; b) 
aligned standards, curriculum, 
instruction and assessment practices; 
c) a system to share data and information 
about students and families; and d) an openness  
to collaborate with educators across the B-3 grade  
span and in different settings (e.g., school-based, community-based).  

• Students are not the only target of transition supports. Families/caregivers should be considered 
an important partner in the transition process as the changes in settings affects them as well. They 
need to be informed of classroom expectations and practices, policies and procedures, and how 
they can continue to be a partner in their children’s schooling.  

• Transition supports should focus on the needs of the whole child and their families to include not 
just academic supports but also coordination and continuation of supports that students and 
families receive in their prior education setting (e.g., GED classes, social service referrals, health 
services).  

 
Common Strategies: Below is a list of common B-3 strategies that other B-3 community partnerships 
have implemented. It is not an all-inclusive list.  
 

B-3 Strategy Stakeholders Involvement Outputs and Outcomes 
District administrators and 
community partners build 
community partnerships and 
develop a data-informed system 
that tracks feeder and mobility 
patterns and family/community 
needs to plan transition activities 
and supports (e.g., shared 

District administrators, 
community-based early 
childhood program 
administrators, service providers 

• Classroom and community-wide data is used to 
make informed decisions to develop policies 
and practices 

• Data is used to coordinate family and students 
supports as students move across the B-3 span 

• Common goals, curriculum, terminology, 
assessments, transition forms and processes are 
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registration, shared data on 
student learning and 
developmental needs, shared 
services) 

developed for use across settings and 
age/grade levels 

• More efficient systems of education and 
services as duplication of services are reduced 

• Families and students experience fewer gaps in 
learning and supports 

B-3 teachers across school and 
community-based settings and 
grade levels collaborate to share 
information about students, 
learning expectations, classroom 
practices (e.g., share portfolios, 
PreK-K teacher meetings, 
classroom observations across 
age/grade levels)  

B-3 school and community-based 
program leaders, B-3 teachers 
and support staff 

• Increased understanding and use of common 
goals, curriculum, and practices across B-3 
classrooms; shared responsibility for student 
learning 

• Increased understanding and use of effective 
transition practices 

• Increased collaboration between B-3 teachers 
• Increased knowledge of students and efficient 

planning for learning and supports 
• Improved instruction 
• Improved quality of teacher-child interactions 
• Improved student learning and development 

outcomes (reduced achievement gaps); 
prevents fade out as students transition from 
one grade level or education setting to another 

B-3 school and community-based 
programs engage students and 
families in transition 
activities/events to share 
information about the 
expectations, classroom 
environments of the upcoming 
grade level (e.g., Kindergarten 
nights, classroom visits, teacher 
speaking events, Kindergarten 
Boot Camps) 

B-3 school and community-based 
program leaders, B-3 teachers 
and support staff 

• Families have increased knowledge of learning 
expectations and classroom practices in the 
following grade level 

• Families feel welcomed in the school/program 
setting and more likely to be engaged as a 
partner in their children’s learning 

• Students understand the learning expectations 
and classroom practices in the following grade 
level 

• Improved teacher-child interactions 
• Students are familiar with classroom practices 

and are engaged in their learning 
• Improved student learning and development 

outcomes (reduced achievement gaps); 
prevents fade out as students transition from 
one grade level or education setting to another 
 

 
 
Resources:  

• Ready for Success: Creating Collaborative and Thoughtful Transitions into Kindergarten (Harvard Family 
Research Project now the Global Family Research Project)  

• Promoting Seamless Transitions from Preschool to Kindergarten and Beyond (Annenberg Institute for 
School Reform) 

• Bridging Worlds: Family Engagement in the Transition to Kindergarten (Harvard Family Research 
Project) 

• What Principals and Administrators Can Do to Ready Their Schools to Support Kindergarten Transitions 
(Education Northwest) 

http://www.hfrp.org/publications-resources/browse-our-publications/ready-for-success-creating-collaborative-and-thoughtful-transitions-into-kindergarten
http://vue.annenberginstitute.org/issues/43
http://www.hfrp.org/publications-resources/publications-series/family-engagement-teaching-cases/bridging-worlds-family-engagement-in-the-transition-to-kindergarten
http://educationnorthwest.org/resources/what-principals-and-administrators-can-do-ready-their-schools-support-kindergarten
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Joint Professional Development 
 
Goal: To ensure highly-effective teaching staff whose professional development (PD) is aligned from 
birth through third grade and is grounded in child development and effective instructional practices 
  
Critical Components: 
 

• Opportunities for professional development and  
partnerships should be built across schools and 
community-based programs. 

• Educators should focus on engaging in evidence-
based PD practices in induction and ongoing 
supervision, evaluation, and professional 
development. Educators may have to be innovative 
in using technology or other resources if face-to-face PD 
activities are not possible due to scheduling, distance, or 
funding challenges.  

• Professional development opportunities should be 
planned so that preschool (0-5) educators learn with their 
early elementary (K-3) colleagues within and across schools and community-based settings. 
There should be PD opportunities that include educators learning together within age/grade 
level (horizontal) or across ages/grade levels (vertical).  

 
 
Common Strategies: Below is a list of common B-3 strategies that other B-3 community partnerships 
have implemented. It is not an all-inclusive list.  
 

B-3 Strategy Stakeholders Involvement Outputs and Outcomes 
School and early learning leaders 
implement cross-sector and cross-
grade PD opportunities for 
teachers (e.g., Professional 
Learning Networks, Communities 
of Practice) 

B-3 teachers and leaders across 
school and community-based 
settings 

• Integrated PD for B-3 teachers 
• Increased collaboration across B-3 teachers and 

leaders 
• Educators report increased knowledge and 

demonstrate use of research-based 
developmentally appropriate practices 

• Increased quality of teacher-child interactions 
• Effective instruction 
• Improved student learning and development 

outcomes 
District and community-based 
leaders establish common 
standards and practices of B-3 
teacher and leader induction and 
coaching processes, processes and 
standards for evaluating high 
quality programs and teaching 
and leading, and standards of 
effective PD practices.  

District, school, and early 
learning leaders, community 
partners 

• Increased number of high quality PD 
experiences 

• More effective program and educator 
evaluation systems and feedback for 
improvements 

• High quality teaching and learning in programs 
and classrooms 

• Improved teacher and leader recruitment and 
retention 

Professional 
Development

Across Schools 
and 

Community-
Based 

Programs

Evidence-
Based

Ongoing

Collaboration 
between 0-5 

and K-3  
educators

Horizontal and 
Vertical 

Articulation
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• Improved teacher-child interactions 
• Improved student learning and development 

outcomes 
PD opportunities focus on a 
variety of instructional practices 
including but not limited too:  
• the science of child 

development,  
• developmentally appropriate 

practices, including play-
based/inquiry-based learning 
across the grade span 

• learning standards,  
• curriculum 
• assessment tools and practices, 
• culturally and linguistically 

responsive practices,  
• appropriate and beneficial uses 

of technology and other 
resources, 

• meeting the needs of all 
learning, including students 
with disabilities 

• trauma-informed classroom 
and school practices  

• transition practices 
• effective family and 

community engagement 
practices 

District administrators, 
community partners, B-3 
teachers and leaders across 
school and community-based 
settings 

• High quality (cohesive and aligned) teaching and 
learning practices  

• Improved teacher and leader recruitment and 
retention 

• Improved teacher-child interactions 
• Improved student learning and development 

outcomes 

B-3 teachers and leaders (cross-
sector and cross-grades) share 
data on students, classrooms, and 
schools and use the data to inform 
their school and classroom 
practices 

B-3 teachers and leaders across 
school and community-based 
settings 

• Increased use of diagnostic and screening 
tools, as well as formative and summative 
assessment data to inform instruction and 
supports 

• High quality teaching and learning in programs 
and classrooms 

• Improved teacher and leader recruitment and 
retention 

• Improved teacher-child interactions 
• Improved student learning and development 

outcomes 
 
Resources:  

• Getting In Sync: Revamping the Preparation of Teachers in Pre-K, Kindergarten and the Early 
Grades (New America) 

• PreK-3rd: Getting Literacy Instruction Right (Foundation for Child Development) 
• PreK-3rd: How Superintendents Can Lead Change (Foundation for Child Development) 

https://www.newamerica.org/education-policy/policy-papers/getting-in-sync/
https://www.newamerica.org/education-policy/policy-papers/getting-in-sync/
http://fcd-us.org/sites/default/files/PreK-3rd_Getting_Literacy_Instruction_Right.pdf
http://education.illinoisstate.edu/downloads/linc/onlinecompedium/howSuperintendentsLeadChange_000.pdf
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Aligned Curriculum and Instruction 
 
Goal: to represent a coherent system with shared expectations for student growth and a focus on both 
academic and social-emotional skills, support a wide range of development, and are reflective of 
children’s families and cultures and firmly rooted in the science of child development 
 
Critical Components: 
 

• Approaches should be comprehensive, whole 
child, and reflective of children and families’ 
cultures  

• Curriculum and instruction should be aligned with 
the science of child development, 
developmentally appropriate standards and 
instructional practice (support for individualized 
instruction) 

• Strategies should specifically target the needs of 
the students in the classroom environment 

• Student growth expectations should be shared 
among school and community-based settings with 
a focus on whole child development (e.g., 
academic, social-emotional, language, physical) 

 
 
Common Strategies: Below is a list of common B-3 strategies that other B-3 community partnerships 
have implemented. It is not an all-inclusive list.  
 

B-3 Strategy Stakeholders Involvement Outputs and Outcomes 
Leaders in school-based 
and community-based 
classrooms ensure that 
curriculum and instruction 
develop the whole child 
and address the cultural 
and linguistic backgrounds 
of children using culturally 
responsive, 
developmentally 
appropriate curriculum and 
practice 

School and community-based 
B-3 leaders 

• B-3 classrooms are staffed by highly effective 
teachers with knowledge and skills in the 
science of child development, and 
developmentally appropriate and culturally 
responsive practices 

• B-3 teachers have access to developmentally 
appropriate and culturally responsive resources 
(e.g., manipulatives, books, art supplies, 
technology) to support instruction 

Collaboration time, across 
Pre-K-12 to work on 
vertical and horizontal 
curriculum alignment and 
instructional practices 

B -3 teachers, administrators, 
curriculum directors, 
Instructional coaches. 

• B-3 teachers demonstrate consistent practices 
across the curriculum, address critical skills 
development and key vocabulary and 
processes that align with standards and 
objectives. 
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• B-3 teachers use data to improve their 
instruction 

• Creates seamless transitions in progressions 
from one grade level to the next 

• Close gaps in curriculum and standards based 
instruction 
 

Curriculum mapping using 
the Illinois Early Learning 
and Development 
Standards (0-5) and Illinois 
Learning Standards (K-12)  

Birth through grade 3 
teachers, administrators, 
curriculum directors, 
instructional coaches 

• Ensures continuity of instruction within a 
school and among schools 

• Ensures progressive skill development among 
schools through continuity of instruction 

• To maximize the use of student time, avoid 
unnecessary instructional overlaps, prevents 
gaps 

• Focuses on continuity of the entire system and 
not just one school or level 

Curriculum and instruction 
should use multi-modes of 
instruction (e.g., whole-
group, small-group, play-
based/inquiry-based) that 
engage students in the 
learning using high quality 
materials 

B-3 teachers and support 
staff (e.g., teacher’s aides) 

• High quality classrooms/programs  
• Effective B-3 teachers 
• High student engagement in their learning 
• Improved student learning and development 

outcomes 

Develop a continuous 
improvement process to 
monitor curriculum and 
instruction effectiveness 

 

B-3 administrators with input 
from teachers, 
administrators, curriculum 
directors and instructional 
coaches  

• Cyclical cycle of inquiry on the effectiveness of 
the curriculum alignment and instruction to 
adjust accordingly using data from multiple 
sources 

• Teachers improve their practice 
• High quality programming for students 
• Improved student and learning outcomes; 

prevention of fade out as students’ progress 
from one grade level to the next 

 
 
Resources:  

• Case Studies of Schools: Implementing Early Elementary Strategies: Preschool Through Third Grade Alignment 
and Differentiated Instruction (U.S. Department of Education, Office of Planning, Evaluation and Planning 
Development, Policy and Program Studies Service) 

• Developmentally Appropriate Practices (National Association for the Education of Young Children – NAEYC) 
• PK-3: What Does It Mean for Instruction (Society for Research in Child Development) 
• First Through Third Grade (New Jersey Department of Education) 
• Using Standards to Integrate the Curriculum (Book: Meeting Standards Through Integrated Curriculum) 

https://depts.washington.edu/pthru3/resources/case-studies-schools-implementing-early-elementary-strategies-preschool-through-third
https://depts.washington.edu/pthru3/resources/case-studies-schools-implementing-early-elementary-strategies-preschool-through-third
http://www.naeyc.org/DAP
https://www.srcd.org/sites/default/files/documents/spr_30_2_final.pdf
http://www.state.nj.us/education/ece/rttt/ImplementationGuidelines1-3.pdf
http://www.ascd.org/publications/books/103011/chapters/Using-Standards-to-Integrate-the-Curriculum.aspx


http://education.illinoisstate.edu/csep/b3/   

Aligned Assessments 
 
Goal: sharing assessment practices and data across the full early childhood continuum with focus on 
authentic assessment across the B-3rd grade span, the implementation of the KIDS Assessment as a link 
between preschool (0-5) and Kindergarten, and collecting data from multiple sources on multiple 
domains at multiple points of time to indicate children’s learning and development progress 
  
Critical Components: 

• Alignment is the connection between learning objectives, learning activities and assessment in 
which teachers observe and record students as they are engaging in the learning activities. .  

• Aligned assessments accurately match up so that students learn what you intend and you 
accurately assess what students are learning.  

• Vertical and horizontal assessment articulation across grade levels, buildings, programs and 
systems is key to sharing data for smoother transitions and supporting students. 

• Assessment data are aligned to standards, curriculum, and research on children’s progressions 
and milestones of learning and development. 

• Assessment data is used to improve instruction and learning experiences for students’ learning 
and development needs, including informing a multi-tiered system of supports (MTSS) that 
differentiates learning for all students. 

• The assessment process includes families/caregivers as partners; assessment data is 
communicated with families/caregivers, and families/caregivers give input into their children’s 
learning and developmental progress.  

 

 
 
 
Common Strategies: Below is a list of common B-3 strategies that other B-3 community partnerships 
have implemented. It is not an all-inclusive list.  
 

B-3 Strategy Stakeholders Involvement Outputs and Outcomes 
    Preschool teachers and 

administrators provide 
professional development to 
kindergarten teachers and 
administration on implementing 
the KIDS assessment.  

Preschool and Kindergarten 
Teachers and administrators, 
curriculum directors, 
Instructional coaches 

• Stronger collaboration between preschool and 
kindergarten teams 

• Smoother transitions between preschool and 
kindergarten for students 

• Aligned assessments between preschool and 
kindergarten 

Integrate assessments with daily 
instruction and classroom 
activities, developing a cohesive B-
3 assessment framework that 

Preschool-grade 3 teachers, 
administrators, curriculum 
directors, instructional coaches 

• District and community leaders develop an 
approved inventory of appropriate assessment 
tools and benchmarks that include guidelines on 
how data should be used 
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addresses whole child learning 
and development 

• Common assessments are used across B-3 
classrooms and programs to improve instruction 
and supports for students, to inform PD for 
teachers and support staff; to inform 
continuous improvement processes at the 
classroom, school, and program levels 

• Teachers use assessment data to differentiate 
instruction for children’s learning and 
developmental needs 

• Families/caregivers give input into children’s 
learning; and receive results of assessment 

• Improved student learning and development 
outcomes 

Utilize KIDS assessment as the 
kindergarten Standards Based 
Report Cards including an 
additional seven components 

Kindergarten teachers • Less time spent on assessing students with 
multiple tests that give the same information 
and more time on instruction.  

• Teachers assess students on multiple domains 
of development capturing a more complete 
analysis of students’ progress 

• Families receive a more comprehensive picture 
of their child’s learning and developmental 
progress and needs 

Transition team meetings 
between preschool, kindergarten, 
and grades 1-3 quarterly to 
discuss assessments and readiness 

Preschool and Kindergarten 
teachers, administration, 
curriculum directors, 
Instructional coaches  

• Kindergarten expectations and readiness are 
closely aligned to preschool curriculum and 
assessments as well as 1st – 3rd  

• Awareness of ability levels and target goals 
before, during and after transition 

• Kindergarten-3rd grade teachers use assessment 
data to develop curriculum and instruction that 
is ready to meet and push children’s learning 
and development 

• Prevents the fade-out effect of student learning 
as students move through the B-3 age/grade 
span 

B-3 teachers across all school and 
community-based settings use 
common diagnostic and screening 
tools across age/grade levels to 
identify children who need extra 
supports 

B-3 teachers and support 
personnel; families/caregivers; 
service providers 

• B-3 teachers use diagnostic and screening data 
to inform a plan for extra services and supports 
with families/caregivers and service providers 

• Students receive early interventions 
• Students have improved learning and 

development outcomes 

 
Resources:  

• Coherence: Key to Next Generation Assessment Success (Assessment and Accountability Comprehensive Center – 
AACC – A WestEd and CRESST Partnership) 

• Developmentally Appropriate Practice: Focus on Children in First, Second, and Third Grades (National Association 
for the Education of Young Children – NAEYC)  

• Formative Assessment: Guidance for Early Childhood Policymakers (Center on Enhancing Early Learning 
Outcomes – CEELO) 

• What Can We Learn From Children’s Play? Using Authentic Assessment in the Early Childhood Classroom (VA 
Department of Education Training and Technical Assistance Center) 

http://files.eric.ed.gov/fulltext/ED524221.pdf
https://store.naeyc.org/store/developmentally-appropriate-practice-focus-children-first-second-and-third-grades
http://ceelo.org/wp-content/uploads/2014/04/ceelo_policy_report_formative_assessment.pdf
http://www.ttacnews.vcu.edu/2014/11/what-can-we-learn-from-childrens-play-using-authentic-assessment-in-the-early-childhood-classroom/
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Data-driven Improvement 
 
Goal: using meaningful child-based assessments and program data to drive instruction, identify 
achievement gaps, allocate resources, and determine areas for professional development 
  
Critical Components: 

• Data is a needed and useful tool 
for establishing systemic 
partnerships focused on child 
outcomes 

• Data can be informative across 
multiple levels (child, program, 
district, community) 

• Districts and programs should 
consider using data to make 
instructional improvements 
(conversations should be had 
vertically and horizontally) 

• Community collaborations can use 
data to attract stakeholders, 
leverage resources and establish 
successful child-center indicators 

 
Common Strategies: Below is a list of common B-3 strategies that other B-3 community partnerships 
have implemented. It is not an all-inclusive list.  
 

B-3 Strategy Stakeholders Involvement Outputs and Outcomes 
Student progress data is used to make 
decisions about instruction, learning 
environments, teacher assignments, 
and professional development, as is 
supported by research (i.e., data from 
standardized assessments should only 
be used for purposes for which the 
assessments are shown to be reliable 
and valid) 

District administrators, school 
leaders, and early childhood 
administrators 

• Supports making good decisions 
about instruction 

• Develop and maintain a 
districtwide data system 

• Make data part of the ongoing 
cycle of instructional improvement 

• Establish a clear vision for 
schoolwide data use 

• Provide supports that foster a 
data-driven culture within a school 

Nationally recognized tools/rubrics are 
used to evaluate and rate the quality 
of learning environments, B-3 (e.g., 
school climate surveys, ECERS-R) 

District administrators, school 
leaders, and early childhood 
administrators 

• Evidence-based tools/rubrics drive 
improvement in schools  

• Assesses schools' strengths and 
weaknesses to make 
improvements 

Expectations and processes are 
developed to ensure multiple data 
sources are used to understand 

District administrators, school 
leaders, and early childhood 
administrators 

• Utilizing multiple measures 
provides teachers with a full 
profile of students 
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student progress, instructional 
effectiveness, and overall program 
improvement 
Across grade-level meetings are 
facilitated to discuss data on 
instructional quality with teachers 

School leaders and early 
childhood administrators 

• Vertical articulation and alignment 
of data to improve instruction 

Demographic characteristics of 
children in their community and the 
availability of high-quality 
programs/centers/schools in the 
community as well as the preferences 
and desires of families (supply and 
demand) is regularly analyzed 

District administrators and 
community leaders 

• Understanding of community 
early learning needs and data 
validate the needed to leverage 
resources to meet the need 

• Scan of quality rating and ability 
to see professional development 
needs 

Data is used to identify and address 
achievement gaps by examining data 
disaggregated by student sub-groups 
(e.g., dual language learners; 
race/ethnicity; socio-economic status).  

District administrators and 
community leaders 

• Progress towards reducing 
achievement gaps 

• Greater ability to identify and 
meet needs of student sub-groups 

A common data system that measures 
academic progress; social, emotional, 
and physical development; and other 
indicators of child learning and 
development. 

District administrators and 
community leaders 

• Standardization of community 
level outcomes 

• Opportunities to collaborate on 
common measurements 

• Additional supports for some 
student outcomes 

Timely dissemination of aggregate 
data to schools and early childhood 
programs so that data can inform 
instruction and site-based decisions.  

District administrators and 
community leaders 

• Utilization of data of continuous 
improvement 

• Increased collaboration around 
child/family-focused outcomes 

Data is used to allocate resources to 
provide tiered levels of intervention. 

School leaders and early 
childhood administrators 

• Individualized student needs are 
better met 

• More at-risk students are more 
likely to receive needed services 

Data on children’s learning 
progressions, social-emotional 
progression, and health needs is 
discussed with community partners to 
plan and implement in-
school/program and out-of-
school/program supports and services. 

School district representatives, 
early learning programs, social 
service organizations, other 
community service 
organizations 

• Greater ability to meet child/family 
needs 

• Increased resources within schools 
and program (resources should be 
captured as both in-kind dollars 
and services) 

• More effective collaboration to 
increase early learning outcomes 

 
Resources:  

• Status of Data Collection and Use in Early Childhood Programs: Evidence from the Northeast (Institute of 
Education Sciences) 

• Using Data to Inform and Improve Instruction: Child Assessment (The PreK-3rd Grade National Working Group) 
• 10 Fundamentals of Coordinated State Early Care and Education Data Systems (The Early Childhood DATA 

Collaborative) 

http://ies.ed.gov/ncee/edlabs/projects/project.asp?projectID=1459
http://mnprek-3.wdfiles.com/local--files/data-driven-improvement/PreK-3rd%20-%20Using%20Data%20to%20Inform.pdf
http://www.ecedata.org/files/10%20Fundamentals%20of%20Coordinated%20State%20Early%20Care%20and%20Education%20Systems.pdf





