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Terminology

* Trauma
* Post-Traumatic Stress Disorder (PTSD)

* Trauma-informed care

* Toxic Stress
* ACES
®* Restorative Practice

* Resilience




Take Home Points

* Stress can be good or bad
* Stress affects the brain — and everything else!

* We can help our students, our staff, and ourselves at both the
individual and institutional level

* To do this, requires changes in mindset and organizational
practices




NATIONAL SCIENTIFIC COUNCIL ON THE DEVELOPING CHILD

Three Levels of Stress

Positive

Brief increases in heart rate,
mild elevations in stress hormone levels.
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ToxXic

Prolonged activation of stress response systems
in the absence of protective relationships.




Hierarchy of Brain Function
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Optimal Developmental Experience
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Developmental Neglect
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3-Year-Old Children

Normal Extreme Neglect
©1997 Buce D. Perry, MD., Ph.D. ,ChildTrauma Academy

10




Developmental Trauma
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Neglect and Trauma
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NATIONAL SCIENTIFIC COUNCIL ON THE DEVELOPING CHILD

Three Levels of Stress

Positive

Brief increases in heart rate,
mild elevations in stress hormone levels.
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| Three Strategies

Decrease stress when possible




Take Home Points

* Stress can be good or bad
* Stress affects the brain — and everything else!

* We can help our students, our staff, and ourselves at both the
individual and institutional level

* To do this, requires changes in mindset and organizational
practices







Children’s Mental Health,
Childhood Trauma, and the

— Impact on Learning

Delreen Schmidt-Lenz, LCSW, /ECMH-C
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* [et’s take 2 moment...




According to the National Institute of Mental
Health, childhood trauma 1s defined as:

“The experience of an event by a child that
is emotionally painful or distressful, which

often results in lasting mental and physical
effects.”




* I imagine all of you can think of a child with whom you
work who has experienced trauma. As you think about
that child, how might trauma affect his or her learning?




I'T’S AN UNFORTUNATE TRUTH -
CHILDHOOD TRAUMA EXISTS

Research from the Illinois Children’s Mental Health Partnership
shows that roughly 20% to 25% of children in the United States
will experience some form of childhood trauma before they reach

adulthood.

But, there is hope.




We can all do something to identity trauma in children.

Behavior 1s communication.

It all starts when we Look Through Their Eyes.




Let’s stop for a moment and think about this:

Looking

- Through
Their

Eyes

All children have a story. All of us have a story.




* Bad things happen 1n life...

* Some “traumatic events’” are obvious;

* Others can also rock a child’s sense of safety and well-

being.




* Two children exposed to the same event — such as the
death of a parent — may react completely differently.

* No one can predict how each individual child will react.




YOUNG CHILDREN AND TRAUMA

* Children can experience trauma as early as infancy.

* In fact, young children between the ages of 0 and 5
are the most vulnerable to the effects of trauma since
their brains are still in the early formative years.




* That’s why we, as professionals, teachers, caregivers and parents
- need to Look Through Their Eyes—and Listen —to be aware

ot the children in our lives who may be experiencing trauma.

* We will now watch a clip created by the Illinois Childhood Trauma
Coalition on childhood trauma...







* When children experience trauma, they may become

. fearful of the world as an unpredictable and frightening,

* And, brain development 101 reminds us that...




Conscious Discipline: Dr. Becky Bailey

Executive State
Prefrontal Lobes
What can | learn from this?

Emotional State
Limbic System
Am | loved?

Survival State
Brain Stem
Am | safe?




* Think about a child you know who might be in the “brain stem”
part of their brain — in that “survival state.” Are they using their
prefrontal lobes??

(The frontal lobes are involved in motor function, problem solving,
spontaneity, memory, language, initiation, judgement, impulse
control, and social behavior.)




There are a myriad of things to do for children, but here are four
things you can do to help a child deal with trauma: |

1. Create an environment of safety.

2. Surround them with supportive adults.

3. Teach them self-soothing techniques.
(ABCs: Awareness, Balance, Connection)

4. Build on their strengths.




OTHER CONCRETE WAYS THAT MAY
HELP

* Maintain usual, daily routines (use verbal and visual cues).

Provide a safe, private place for the child to talk about what happened.

* As a professional in a child’s life, look, listen and recognize their story of trauma
(remember that behavior is communication).

* Be sensitive to cues that may cause a reaction.

Remember that as adults, we also need to be mindful of the effects on us.




* As we think about trauma in children, please consider

accessing the following information and resources:




Become Knowledgeable on the ACE

Study
Death |

and Social Problems

Adoption of
Health-risk Behaviors

Social, Emotional, and
Cognitive Impairment

Disrupted Neurodevelopment

Adverse Childhood Experiences

Congeptlon
Mechanisms by Which Adverse Childhood Experiences
Influence Health and Well-being Throughout the Lifespan
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“STORIES” FOR CHILDREN THAT GROWNUPS CAN
WATCH

* “Stories” is an innovative set of materials that identify and highlight warning

- signs resulting from childhood exposure to trauma and violence. The goal is

to raise awareness of the need to prevent, identify and treat exposure to
trauma and violence in young children and to provide resource information
for families. The target audience is infants and children under age of 6, and
their parents, caregivers, and service providers.

(These can be incorporated into classroom lessons and activities.)




* The information is presented as a collection of tools in a series of interactive

- DVDs with animated films, support video segments, coloring/activity books,

and professional tutorials from leading experts in the field. The core

message, which carries throughout the Stories project, 1s “Bring the kids back
into focus... so every child can be safe from the start.”




PVD anD COLORING BOOK

CHILOREM

THAT GROWNUPS CAN WATCH

InsidE Him

http://lookthroughtheireyes.org/videos-2/




Palm Cards (in English & Spanish)

There are many causes of childhood
trauma and many signs to look for,
but remember that you know

your child's behavior best and

can recognize changes that may
mean something's wrong. If you're

concermned about your child,

remember to Loo K:
Learn

the signs

Observe
changes in behavior

Overcome
their fears

Know

where to turn

www.LookThroughTheirEyes.org
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Young children between the age;f)?O and 5 are the most vulnerable to the effects of Iife-changing frauma.

Common Causes of Trauma

* Accidents

* Physical trauma

* Abuse and neglect

* Exposure o domestic violence

* Community viokence

For infants, even repeated loud
noises or sudden, violent movements
can lead to toxic stress. Any stuation
which makes a child feel unsafe can
lead 1o trauma. Infants and todders
need lots of comforting touch and
adult attention to help them fee! safe.

Common Signs of Trauma

¢ Irriabilty

¢ Fussiness

¢ Being easly startled

¢ Difficulty calming the chid down
¢ Frequent tantrums

* Clinginess and/or a reluctance to
explore the world

* Repeating traumatic events over and
Over again in play or conversation

¢ Delays in reaching developmental
milestones

* L0ss or regression in skils

Ways to Prevent Trauma

Use words, touch, and attention to
help your young child feel safe.

Help your child buid resiiency

by giing them the comfort and
explanations that allow them to deal
with, and learn from, the everyday

stresses associated with growing up.

When they experience something
stressful, let them know.

* They are not alone
* They are not to blame

o You'l keep them safe

If You See Signs of Stress

* Offer verbal and physica
[eaSSUIaNce
* Help them feel safe and secure

o Angwer their questions in simple
language

o Stick to reqular routines/schedules

* Help them find the words to
express their feelngs

* Do more to make them feel relaxed
and have fun

¢ Be consistent about boundaries
and limits
* Be loving and ffectionate




Access these sites:

* [llinois Childhood Trauma Coalition
http:/ /lookthroughtheireyes.org/ictc/

The ICTC 1s a voluntary collaboration of organizations that are committed to applying
a trauma lens to their efforts on behalf of families and children in the state. Founded

in 2005, the Coalition is made up of more than 80 public, private, clinical, research,
advocacy and educational institutions.

®* The National Child Traumatic Stress Network:

http://www.nctsn.org/trauma-types/early-childhood-trauma




More and more research is being conducted
every day to understand the biological and

emotional impacts of trauma and the impact
on learning.




Remember...
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"Discipline Reform:
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THE ILLINOIS JOURNEY TOWARD
DISCIPLINE REFORM
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Illinois Discipline Reform: Two Key
Bills
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= lllinois General Assembly Public Act 098-1102 (Effective August
- 26, 2014) "Discipline Data Bill":
~ = http://www.ilga.gov/legislation/publicacts/fulltext.asp?Nam
€=098-1102

= [llinois General Assembly Public Act 09970456 (Effective
September 15, 2016) "Discipline Reform Bill”
= http://www.ilga.gov/legislation/publicacts/fulltext.asp?Nam
€=099-0456




Canary in the Mine

EQUALITY

Equality = Sameness Equity = Justice
Equality provides the same thing for everyone. quity is about fairness, and providing people with
This only works when people start from the same the resources and opportunities they need, given
place, history and set of circumstances. their history and set of circumstances.

ted by the Cit , Office of ty and Huma
201 1/Equality-Docst




Discipline Reform Legislation: Public
Act 099-0456
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= Takes effect September 15, 2016.

= Discipline requirements now apply to charter schools



New! Suspensions and expulsions
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— School officials should limit the number and duration of
suspensions and expulsions to the greatest extent
practicable. '

- Recommended that they are used only for legitimate
educational purposes.

- Recommended that non-exclusionary discipline is
considered before suspension and expulsion to avoid
unnecessary school removal.



New! Practices Not allowed
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— Zero tolerance policies that require administrators suspend or
expel for particular behaviors, unless mandated elsewhere by
law [e.q., federal laws for weapons/drug offenses].

— Encouraging students to dropout because of behavioral or
academic issues.

— Imposing a fine as a disciplinary consequence (unless
restitution for action like stealing).



New! categories of Suspensions

A ——————

Out-of-School Suspensions of 3 Days or Less:

— Allowed only if the student’s continued presence in the school would pose a
threat to school safety or a disruption to others’ learning opportunities.

Out of School Suspensions More than 3 days/ Expulsions/Removals
to Alternative Schools

— Unless otherwise specified, can be used only if:

1. appropriate and available disciplinary and behavioral interventions have been
exhausted AND

2. the student’s presence in the school would:
— pose a threat to the safety of students, staff or members of the school community OR
— substantially disrupt, impede or interfere with the operations of the school.



New! Support services

Student Suspended More than 4 Days |
o Must be provided appropriate and available support services.

Students who are Expelled:
o Can be referred for appropriate and available services.

Other requirements:

o School districts must develop a reengagement policy for students who are
suspended/expelled, or returning from alternative placement

o School district must create a policy for students who are suspended to make up
academic work.
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New! Professional development and MOU
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= Other provisions:

— School districts should make reasonable efforts to provide professional
development to teachers, administrators, staff, school board members, school
~_resource officers on . .. school exclusion, juvenile system involvement, effective
classroom management strategies, culturally responsive discipline.....positive and

healthy school climates.

— Districts are encouraged to create memoranda of understanding with local law
enforcement officials that clearly define law enforcement’s role in schools.



Implementing Discipline
- Reform: A Collaborative
Effort




TSDC

Transforming School Discipline Collaborative

The Transforming School Discipline Collaborative (TSDC) is
an interdisciplinary team of attorneys, school psychologists,
policy advocates and community partners dedicated to
'supporting districts and schools to implement equitable and
non-exclusionary discipline practices.

We aim to meaningfully reduce the high numbers of school
days that students lose due to exclusionary discipline
policies and to eradicate inequities in the administration of
discipline.



The Collaborative
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Resources for School Administrators
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1. Checklist for school district’s compliance with the new
legislation

2. Model Student Code of Conduct that serves as a road map for
~your schools to develop more holistic, inclusive policies and
practices that prevent and respond to student misbehavior

3. Addministrator's Toolkit to guide implementation of the model
code .

4. Administrator Academ{train_in_gs that provide professional
| development credit for IL administrators

5. Website to provide wide access to resources

www.transformschooldiscipline.org




TSDC’s Model Code of conduct
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Goals

- (2) is compliant with recent changes to lllinois law
and
(2) advances the goal of fairness and equity in the
discipline process.



Model Code of Conduct

1. Discipline Philosophy

Before developing your district or school's code of conduct, it is important to first come to a
consensus about your discipline philosophy. The discipline philosophy that this model code
articulates is a positive vision based on best practices, research and experiences of
communities.! The discipline philosophy sets the tone for the climate of the district or
school and should be aligned with other systems and practices that support all students to
stay in school, learn and be successful.

Developing your district or school's discipline philosophy presents a meaningful
opportunity for the educational community to engage in a collaborative process that
results in a commitment to a shared vision. Your district or school should carefully
consider how this process can be inclusive of voices often underrepresented in these
decisions, particularly the students and families that tend to be most impacted and
excluded by the discipline system.? The sections below are examples of what can be
produced with input and collaboration from key constituents, particularly students,
families and teachers.

Our district or school takes a preventive, positive approach to discipline rather than
focusing exclusively on “punishment.” We respond to misbehavior with interventions and
consequences aimed at teaching alternative expected positive behaviors, understanding
and addressing the root causes of the behavior, resolving conflicts, meeting students’ needs
and keeping students in school.? We take deliberate steps to create a positive school
climate in which every student can learn, fully engage in a rigorous curriculum, and feel
safe, nurtured, and welcome.* In our district or school, we utilize school discipline as an
opportunity for teaching, repairing relationships and fostering growth among the whole
school community.




Model Code Components

1. Discipline Philosophy

© ® N o v H W

2. Rights and Responsibilities
Participation and Collaboration
Prevention, Intervention and Disciplinary Responses
Approach to School Discipline and the Investigative Process
Due Process Procedures |
Procedures following Suspension and Expulsion
Procedural Guidelines for Discipline of Students with Disabilities
Professional Development

~ 10. Data Collection and Monitoring



Discipline Philosophy

 Effectuating a positive school climate is critical to
transforming disciplinary practices

» Discipline should be prevention-oriented and build upon
academic and behavioral supports for students

* Disciplinary responses should be instructional and
corrective

» Out-of-school discipline is counterproductive and should
be limited to the extent possible.

See PAGE 1-2 of TSDC's MCC
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Approach to School Discipline and the Investigative
Process =

~ See PAGE 11 of TSDC's MCC



Approach to School Discipline and the Investigative
Process (cont’d)

* See PAGE 11 of TSDC's MCC



“Root Cause” Factors for. Districts and

Schools to Consider

See PAGE 12 of TSDC's MCC

LGB/T status

Any other events
out of the ordinary

Substance abuse or
addiction

Health, mental
iliness, or
undiagnosed
disabilities

Family situations,

e.g. homelessness,

domestic violence,
divorce or
separation

Appropriateness of
the student's
academic
placement and
performance

Peer factors, e.g.

whether student

has been bullying
victim

Prior experiences
and exposure to
trauma




Disciplinary Checklist
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* See PAGE 13-17 of TSDC's MCC




Disciplinary'Checklist (cont’d)

- S ——

v
v
v

* See PAGE 13-17 of TSDC's MCC



Administrator - SRR o 2N
Academy Trailnings gy

\ . Lakg Forest
Crystal Lake 4

May sth — West 40 Intermediate Service Center 'Am

| (Hillside) | ' , ”"* '@
L
J

Elgin . Schaumburg

. May 17th = North Cook Intermedlate Service Center
(Des Plaines) A
.- June 3rd — Professional Development Alliance (Joliet)

. June 10th — South Cook Intermediate Service Center e

(Chicago Heights) el ]
. June 15th — DuPage Regional Office of Education &

(Wheaton) / ' Sl P
. June 22nd —West 40 Intermediate Service Center : \ R Y |

(Hillside) Merrillville
. June 24th —lIroquois/Kankakee Regional Office of )
Education (Kankakee)

. August 18th — DuPage Regional Ofﬁce of Education
(Wheaton)

. September 14th — Lake County Regional Office of Bkbk
Education (Grayslake) fvight ’

Manteno




The Challenges

Capacity- our reach is limited

There is a need for on the ground
-technical assistance

There is a need to build out
resources to help students and
families

Changing hearts and minds of a
community
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RACIAL EQUITY TOOL
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